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INTRODUCTION
In June 2007 the British Government designated Islamic Studies a strategically important subject. A report conducted in the same year by Dr Ataullah Siddiqui for the Minister of State for Lifelong Learning, Further and Higher Education stated the need for academic institutions and their staff to ‘connect’ with Muslim institutions (Siddiqui, 2007). In light of the encouragement provided by the Higher Education Funding Council for England (HEFCE) and the Higher Education Academy (HEA) to Islamic Studies and forms of cooperation between HEIs and community colleges, this research project was designed with several aims:
1. To survey the provision of Qur’anic Arabic teaching in Greater London. This demonstrates the level of interest in Qur’anic Arabic among the Muslim community and the level of expertise in teaching QA available in the London area. 

2. To identify a Muslim community college willing to cooperate with the University of Westminster in designing and delivering a module in Qur’anic Arabic and to develop a model for cooperation that may be followed by other HE and community institutions.

3. To develop a module in Qur’anic Arabic that could be adapted for use in other HEIs or Muslim colleges.

In the first stage of the project, two questionnaires were used to gather first-hand information about the provision of Qur’anic Arabic courses in London and the viability of a Qur’anic Arabic module for undergraduates at the University of Westminster. The response to the first was disappointing (only 4 responses out of 9 requests), but the information received was nevertheless beneficial, even if not statistically significant. The response to the second questionnaire was encouraging. Out of a total of 140 students of Arabic, 39 responded (28%) and provided valuable insight into what they would like in a Qur’anic Arabic module.
In the second stage of the project, contact was initiated with the Muslim College, London, with a view to establishing a collaborative partnership. Two face-to-face meetings and several email exchanges resulted in a proposed module outline that the Muslim College would be happy to help deliver at the University of Westminster. This was a satisfying outcome to the project because the Muslim College has considerable experience in designing and delivering Islamic studies modules for Birkbeck College, University of London, and in teaching Qur’anic studies. It is hoped that both the model of collaboration and the Qur’anic Arabic module outline might be adapted for use by other institutions.
COLLABORATION
1. Partnerships between HEIs and community colleges

While HEIs are generally understood to be universities, the term ‘college’ covers a wide range of institutions. They include state-funded colleges of further education, which offer post-compulsory education to young people on courses ranging from vocational qualifications and A-levels to foundation degrees, independent colleges offering a wide range of unaccredited courses, and community colleges or institutes catering to the needs of particular sections of society. In the last few years several types of partnership have been established between HEIs and colleges or institutes and these are reviewed briefly below so as to provide a backdrop for the collaborative partnership proposed by this project.
1.1 Strategic partnerships

In recent years several types of collaboration have been pursued between higher education institutions and further education colleges. They include the ‘strategic partnerships’ proposed in Helena Kennedy’s report for the Widening Participation Committee entitled Learning Works: Widening Participation in Higher Education (1997). The vision expressed in the report was that strategic partnerships would 

combine traditional promotional methods with outreach and community work and use of the local media. The partnerships would present a clear and consistent message about the value of learning and the range of opportunities available. This would be mutually beneficial to the partners and would result in a more efficient use of resources.

Over ten years later, in a follow-up report entitled Unfinished business in widening participation, Ebdon and Kendall (2008) noted that little progress had been made in widening the participation of lower socio-economic groups, to which Muslims in the UK often belong, in HE. They said, 

In the intervening decade since the publication of Learning works, much has changed but the under-representation of lower socio-economic groups in HE has, in the sector as a whole, remained stubbornly resistant, despite significant achievements in some HE institutions, especially those that have formed strong strategic partnerships with further education.

Strategic partnerships have been established between HE institutions and FE colleges all over the UK with the aim of addressing inequality in educational opportunity. The University of Bedfordshire has been particularly active in pursuing partnerships with FE colleges in and around Bedfordshire. Its aims are summarised by Ebdon and Kendall (2008) as follows:
The University’s commitment to its strategic FE partnerships is nevertheless as strong as ever. Our development plan includes a commitment to expand the number of foundation degrees and there will, therefore, need to be an increasing emphasis on joint delivery between further and higher education. The development of HE in FE in Bedfordshire will thus need to have, at the very least, the following characteristics:

· commitment to continued growth of higher education in further education

·  focus on the development of higher education for local communities in response to local need rather than provider-led development to populate HE campuses partnership and collaboration in development, design and delivery

· a clear, coherent and deliverable set of benefits for staff and students of the partner institutions

· major contribution to the economic development of the local area.
1.2 Foundation degrees

The strategic partnerships set up in response to the report resulted in foundation degrees that bridge the gap between FE colleges and HEIs. These were the first new qualifications in higher education in 25 years. Between 2001 and 2011 HEFCE funded Foundation Degree Forward, a scheme to promote such courses. They proved extremely popular and a useful stepping stone for those on vocational courses or lacking A-levels to enter higher education. The total number of students enrolled on foundation degree courses rose from 4,320 in 2001/02 to 99,475 in 2009/10 (HEFCE 2010).
What is interesting about these courses and relevant to this project is that post-1992 universities have initiated more foundation degree courses than pre-1992 universities. In 2001/02 there were 13 pre-1992 HEIs offering FDs, rising to 24 in 2006/07. The figures for post-1992 HEIs were 37 and 70 in 2001/02 and 2006/07, respectively. However, the vast majority of FDs are hosted at Further Education Colleges, where they rose from 47 in 2001/02 to 275 in 2006/07 (HEFCE 2010). This is an excellent example of successful partnerships between employers, FECs and HEIs that could be emulated by HEIs and Muslim community colleges. 

1.3 Progression agreements

Lifelong Learning Networks (LLN) were set up and financed by the Strategic Development Fund of the Higher Education Funding Council for England in 2004 with the aim of bringing ‘greater clarity, coherence and certainty to vocational progression opportunities’ (Joint Progression Strategy 2004). By 2011 some 78 progression agreements had been concluded between HEIs and FEIs or employers in London through the London Lifelong Learning Network (LLN). The HEIs included Birkbeck College, University of London; City University; the Institute of Education, University of London; London Metropolitan University; Middlesex University; SOAS, University of London; and the University of East London (LLN 2011). The extensive experience built up through these progression agreements could perhaps be replicated by HEIs with Islamic colleges or dar al-ulum seminaries, which already provide post-secondary Islamic education in many parts of the UK.
1.4 Collaborative partnerships with Muslim institutions
In the aftermath of the 9/11 terrorist attacks in the USA and the 7/7 bomb attacks in London, both of which were attributed to Muslims, the Muslim community in Britain felt threatened by the ‘war on terror’ measures that the Government and the police adopted. Six years after the 7/7 attacks, the former head of the Muslim Contact Unit, Dr Robert Lambert, wrote in The Guardian newspaper on 21 October 2011, ‘. . . the MCU learned from mistakes made where aspects of covert counter-terrorism policing had alienated communities who might have worked in partnership.’ The resulting climate of fear and suspicion may have impeded the efforts of HEIs to establish partnerships with Muslim community colleges, because the latter, rightly or wrongly, view the former as state-funded instruments of government. On the other hand, such partnerships can help to remove suspicion, as Alison Scott-Bauman stated in her article on collaborative partnerships (2007), where she said, ‘It is necessary to develop shared pedagogy in order to create sustainable links between different systems. There are two main reasons for this. The new pedagogy can provide a platform/framework for exchange of ideas and better understanding between groups who otherwise see each other as alien.’

There are already several examples of Muslim colleges being accredited by HEIs and offering courses validated by HEIs. In the academic year 2011/12 the following Muslim colleges claim to be accredited by HEIs: Al-Maktoum College of Higher Education in Dundee (accredited by the University of Aberdeen), the Islamic College in London (accredited by Middlesex University), and Markfield Institute of Higher Education in Leicester (accredited by the University of Gloucestershire). The partnerships pursued by these institutions mainly involve the HEI validating courses hosted by the colleges at their own site. They often require the Muslim college to pay considerable sums for the privilege of accreditation. 

The academic courses validated by the HEIs at Muslim partner institutions are mostly post-graduate. They include taught MA, MPhil and PhD courses in various branches of Islamic studies validated by the University of Aberdeen at Al-Maktoum College of Higher Education; MA, MPhil and PhD courses in Islamic banking and finance, Islamic studies, and Islamic education validated by the University of Gloucestershire at the Markfield Institute of Higher Education; and MA and PGDip courses in comparative philosophy, Islamic studies, and Islamic law, as well as MProf and DProf courses in Muslim cultures, validated by Middlesex University at the Islamic College, London. Middlesex University also validates BA courses in Islamic studies and Muslim culture hosted by the Islamic College. 

An exciting new model of collaboration is currently being developed by the University of Gloucestershire and Ebrahim Community College in London (Scott-Baumann 2007). A course in Islamic Sciences and Society shared between the two institutions will provide training for Muslim men and women for a wide range of pastoral roles in the community. In accordance with recommendations from the Quality Assurance Agency for partnerships in which one partner lacks experience in teaching at HE level, the shared course will begin as a Certificate in Higher Education, then move up to a two-year diploma, and eventually lead to a BA.

In addition to the current partnerships (in 2011/12) mentioned above, there have been others that have now lapsed. These include the Maktoum Institute’s partnerships with Stirling and Dundee universities, the European Institute of Human Sciences’ partnership with Lampeter University until 2005, Markfield Institute’s partnership with Loughborough University until 2004, and the Muslim College’s partnership with Birkbeck College, University of London until 2010.
1.5 A new model for collaboration between HEIs and Muslim institutions
The concept of collaborative partnerships between higher education institutions (HEIs) and Muslim community colleges in the United Kingdom has until now mostly related to the HEIs accrediting the colleges and validating the courses they provide. Such partnerships may be viewed as financial arrangements, whereby the college pays for the privilege of using the name and accreditation of the university to attract students and provide academic validation for its courses. 

This study considers another type of collaboration that has so far only been used on a limited scale, whereby HEIs seek to tap into the knowledge and experience of Muslim colleges. A wealth of expertise in teaching Islamic Studies (IS) exists in non-HE Muslim colleges. This project aims to help universities with little or no provision in IS to tap into this wealth by establishing mutually beneficial ties with such colleges. 

Post-1992 universities in particular often lack the expertise needed to deliver IS modules. A study by Lisa Bernasek and Gary Bunt (2010) entitled ‘Islamic Studies provision in UK Higher Education’ noted that most IS teaching is concentrated at present in pre-1992 universities, although students who benefit from widening participation often attend post-1992 institutions. This mismatch in the supply of IS modules and student demand is underlined by the fact that some universities with the highest number of IS modules are located in cities with low Muslim populations (e.g., Edinburgh, Exeter, Durham and St Andrews, with a combined total of 160 modules), while universities in some cities with high Muslim populations (e.g., Bradford and Leicester) have very few IS modules (3 and 1, respectively). Although IS provision in London is boosted by the large number of modules offered by SOAS, some post-1992 universities in high Muslim population areas of London (e.g., the University of East London and London Metropolitan University) have relatively few IS modules (8 and 7, respectively).

This project offers a model for HE institutions to follow in establishing links with Muslim community colleges in Islamic Studies. As funding cuts bite into HE expansion, this model could enable universities to explore the market for further Islamic Studies provision without committing a lot of additional resources. Initially they might pursue cooperation with a Muslim college through a joint evening course or university-wide free module. If successful, this could be followed by a BA or MA module. The college would benefit from its links with an HE institution, from good practice in designing and delivering modules, and from the pathway it might offer its students to progress into HE. Foundation degrees in particular seem to offer a good stepping stone between Muslim schools and colleges and higher education.
2. Current provision of Arabic courses in Greater London
2.1 The significance of Qur’anic Arabic

This project focuses on the core language element of Islamic studies, which has so far not received the level of attention that areas studies have. The significance of Qur’anic Arabic for Muslims in the UK is examined in this section.

Reading the Qur’an in its original Arabic holds great importance for Muslims seeking to enhance their status in the Hereafter. The Qur’an is considered to be the word of God conveyed to Prophet Muhammad in Arabic through Angel Gabriel. It is regarded by Muslims as the miracle granted to Prophet Muhammad, who lived in a society in Arabia where poetry was the main form of artistic expression. Annual poetry competitions were held in conjunction with the pilgrimage season in Mecca and the Arabs were accustomed to memorising reams of poetry. The Arabs at the time of the revelation and ever since have marvelled at the beauty and inimitability of the Qur’an. For this reason, Abdel Haleem (2011) tells us, ‘Translations are considered by Muslims merely as renderings of meanings of the Qur’an,’ because no translation could even approximate the power or beauty of the Arabic original. Translations are often termed ‘interpretations’ because the translator may have to choose one of many meanings to convey a single word, thereby denying the reader an understanding of other nuances. There are now translations, or interpretations, of the Qur’an in most written languages. 
Since the vast majority of Muslims in the UK are non-Arabic speaking, Muslim parents place considerable importance on teaching their children to read the Qur’an in Arabic at a young age. Supplementary Islamic schools, called madrasas or maktabs, are run for children aged 5-16 years every weekday after school or at weekends in many of the UK’s 1500 mosques. Of the 130 mosques and Islamic centres listed by the Muslim Directory 2012/13 in London, 116 provide instruction in Qur’an. Traditionally such schools have taught boys and girls to read and recite the Qur’an in Arabic, but more emphasis is now being placed on understanding it and imparting other Islamic knowledge, such as the rituals of prayer and fasting. Although this project focuses on post-18 education, the vast amount of time and resources devoted to Qur’anic Arabic teaching to children indicates how much it is valued by the Muslim community.
2.2 Qur’anic Arabic courses for adults in London
The provision of Qur’anic Arabic at university level in Greater London is probably limited to the School of Oriental and African Studies, London University, which also offers beginners’ and lower intermediate QA as part-time courses at its Language Centre. Several other London universities teach Modern Standard Arabic, including the evening programmes at King’s College London and University College London and the university-wide and part-time language programmes at Kingston University, the University of Roehampton, and the University of Westminster. In addition, the University of Westminster offers MSA on its Undergraduate Language Programme.
Many colleges offer Arabic courses in London. Most of them are in Modern Standard Arabic, which is the formal language used nowadays in writing and broadcasting throughout the Arabic-speaking world. Some focus on the dialects of specific countries or regions, such as Egyptian or Gulf colloquial Arabic. A few offer what is termed ‘Qur’anic Arabic,’ which Arabs usually call ‘fusHa’ or classical Arabic. This form of Arabic is that used in the Qur’an, Hadiths or traditions of Prophet Muhammad, Islamic literature, and pre-Islamic poetry. It is similar to MSA, but poses particular challenges to students of MSA due to its different syntax, orthography and lexical meanings at times.

In addition, a large number of non-HE Muslim colleges provide adult classes in Qur’anic Arabic. They include: Al-Baseera Institute, Ebrahim College, Habiba Institute for Arabic Studies, the Islamic College, the Muslim College, and Tayyibun Institute. 
Al-Baseera Institute is attached to East London Mosque in Whitechapel and provides part-time evening and weekend courses in Qur’anic Arabic at beginners, intermediate and advanced levels. 
Ebrahim College is located near East London Mosque and provides one-year full-time or two-year part-time courses in Arabic, as well as short courses. It also runs a 4-year full-time Alimiyyah programme to train imams and community leaders and is currently pursuing collaboration with the University of Gloucestershire. 
Habiba Institute for Arabic Studies is specifically for female students. It can provide teachers and courses in any area of London depending on local requirements.
Ibn Jabal offers intensive part-time courses in classical Arabic with the aim of reading Islamic texts in their original form. It is located in central London and already has a good reputation among the young Muslim community.

The Islamic College in Willesden is a sixth-form college and now a Higher Education Institution following its accreditation by Middlesex University. It offers a one-year full-time course in Qur’anic Arabic leading to a Certificate of Higher Education.
The Muslim College is a post-graduate Islamic seminary in Ealing, which offers a part-time imamship course. It is in the process of obtaining HEI accreditation for its MA programme in Islamic Studies.
Tayyibun Institute is a well-established independent provider of many part-time courses in Islamic studies. Also located near East London Mosque, it offers a wide range of Arabic evening and weekend courses at different levels, with separate classes for male and female students.

As part of this project, a questionnaire was designed in July 2011 and delivered to nine institutions in the Greater London area that provide courses in Qur’anic Arabic. The institutions included two universities (the School of Oriental and African Studies, University of London, and King’s College London) and seven Muslim colleges. Three institutions responded (in one case from two different programmes) and one college indicated a willingness to discuss cooperation. 
The questionnaire sought information about the levels of QA taught, the size and composition of classes, the teaching methods and materials, and problems facing QA provision. A desire to keep the questionnaire to a manageable length precluded the addition of analytical questions. The researchers were also aware of the suspicion that might be raised by a probing questionnaire.

Responses were received from Al-Baseera Institute (affiliated to East London Mosque), the Muslim College, London, and both the BA programme and the part-time Language Centre of the School of Oriental and African Studies, University of London. The researchers are grateful to these institutions for taking the time to complete the questionnaire, which may be found in Appendix 2 of this project.
The four Qur’anic Arabic programmes are well-established and lead to an MA in Islamic Studies (the Muslim College), a BA or MA in Islamic Studies (SOAS), and a Certificate of Achievement (Al-Baseera Institute). A range of books are used, often supplemented by the teacher’s own materials. All of the institutions teach intermediate level, three also teach beginners’ level, and Al-Baseera teaches advanced level, too. Contact hours per week ranged from 2 to 4 and the length of courses ranged from 13 to 30 weeks. The sizes of classes were between 5 and 15 students. 

Assessments took the form of coursework or in-class tests followed by an end of course exam. The learning outcomes included reading the Qur’an aloud in Arabic, translating Qur’anic passages into English, analysing grammatical points, and comparing and contrasting Qur’anic passages. The institutions identified the following challenges in their delivery of Qur’anic Arabic classes: 
· different levels of students in the same class
· poor understanding of grammatical concepts

· difficulty of persuading students to study grammar and vocabulary

The responses fed into the design of the Qur’anic Arabic module, which can be found in Appendix 1 of this project. The module outline is discussed in Chapter 6.
3. Discussion of a model for collaboration between the University of Westminster and the Muslim College
The types of partnership so far pursued by HEIs in the UK with Muslim colleges have mostly related to the university providing accreditation for the courses provided by the college. The relationship is therefore one of the college seeking the academic recognition of the university for courses it provides. However, this project focuses on reversing the current model, whereby the HEI seeks the expertise of the Muslim college in designing and delivering an Islamic studies module on the university campus.

As far as we are aware, this model has only been pursued by the Muslim College, London, which until recently had a collaborative partnership with Birkbeck College, University of London. The partnership took the form of the Muslim College collaborating in the design and delivery of Islamic studies modules with and for Birkbeck. Unfortunately, it appears that restructuring at Birkbeck caused the partnership to lapse in the last couple of years. However, it was noteworthy as an example of the kind of expertise-sharing that this project seeks to promote. 

A number of questions have been raised as the project has progressed: How fruitful is this model? How generative is it in terms of offering a realistic and attractive example for greater inter-institutional collaboration? Is it simply collaboration over a single module – or can deeper and fuller partnership emerge over time? Does its London context limit its applicability elsewhere in the UK? What is in its favour? What are the factors that may hinder future partnership schemes like this one?

All educational institutions are currently concerned about finance and costs. In that sense, this is an attractive model, as the expenses incurred in running the module are no more than the normal ones of paying for teaching, preparation and assessment of the one-semester course. In that sense it is appealing in the current climate. However, it should also be borne in mind that without initial interest by managers in the HEI, such a proposal may not be attractive. This is because both managers and academics at present are under strong pressures to get involved specifically in income-generating projects, or those that could demonstrably lead to an increase in student recruitment. These two factors were not the primary aims behind the proposed collaborative partnership.

A Muslim institution’s interest in collaboration will depend on its current stage of history and growth and its short-term and long-term objectives. Some institutions are not concerned about having connections with the British Higher Education system, whereas those that are usually seek accreditation. Moreover, the nature, history and orientation of Muslim institutions can vary considerably, including depending on geographical location. For instance, most of the dar al-ulums tend to be in the Midlands and northern part of the UK and their structures can differ significantly from a London-based postgraduate institution such as the Muslim College.

Another question to ask is whether a shared module could lead to fuller cooperation? An obvious way would be the addition of modules. In this case, it would be logical to design a course in beginners’ level Qur’anic Arabic which could be offered on a university’s institution-wide language programme, such as Polylang at the University of Westminster, or the one at King’s College London. When MSA was added to the existing languages on Polylang at the University of Westminster, there was strong interest – which continues to grow – particularly (though not exclusively) from Muslim students taking non-language degrees in different faculties across the institution. Moreover, many post-1992 universities have an excellent record of widening participation, which has meant that the number of Muslim students joining undergraduate degrees has risen significantly in the last ten years. The increase in tuition fees from September 2012 may also mean that HEIs will need to provide more modules so as to improve student choice, which again could work in favour of this type of module. 

Moreover, the joint delivery of the module will provide scope for broader collaboration in areas such as the joint development of teaching and learning materials, as well as possible shared events – held in both institutions - which would enrich the student experience. Pedagogical research is another potential area, because the module will see the fusing of two different language-teaching traditions: that of Qur’anic Arabic with its focus on receptive and interpretative skills, and that of communicative methods of modern language teaching. The current trend towards restoring some grammar-based language teaching to the so-called communicative methods could result in fruitful cross-fertilisation with the grammar-based approach of many Qur’anic Arabic teaching and learning methods.

Finally, a comment is needed on the nature of the initial outreach we made to institutions in the hope of follow-up meetings and possible cooperation. In general, the response from those institutions we contacted was disappointing. It is difficult to know exactly what the reasons were. They were contacted through a range of methods, from cold-calling emails, questionnaires to phone calls, and then contacts with people already known to us. Many factors could have affected the low response, such as a lack of desire for participation, a reluctance to trust people not already known to them, suspicion of the underlying aims of the project, or simply practical issues such as heavy workloads. We were left with the impression that we had not by any means reached the potential number of institutions that could have been interested in a partnership.

MODULE

4. The viability of a Qur’anic Arabic module at the University of Westminster
The University of Westminster has a well-established undergraduate programme in Modern Standard Arabic, with about 140 students registered in 2011/12. It dates back to the 1970s when the institution was called the Polytechnic of Central London. The majority of students on this programme are Muslim and often declare their reason for studying Arabic to be a better understanding of the Qur’an. Although MSA undoubtedly helps their understanding, it does not directly meet their needs.

A second questionnaire was designed in February 2012 and all students taking Arabic on the Undergraduate Language Programme at the University of Westminster were invited to respond. A total of 39 responses were received, mostly from 3rd and 4th year students. Of these, 33 said they would take a module in Qur’anic Arabic in their last year of study if offered it. The six who did not want to take a module in Qur’anic Arabic cited as reasons a lack of interest, a fear of confusing QA with MSA, and the irrelevance of QA to their studies?
Since the term ‘Qur’anic Arabic’ means different things to different people, we asked the students what they would like a module in Qur’anic Arabic to include. Grammatical analysis of Qur’anic texts came top with 88% of respondents choosing to include it in their module, closely followed by translation of Qur’anic texts into English (85%). A large majority (76%) wanted to study exegesis using recognised tafseers, 58% thought the module should include the rules and practice of tajweed (special rules for reciting Qur’an), and 36% wanted the module to include memorisation of Qur’anic verses.
Many of the respondents had already studied the Qur’an at a mosque or madrasa, with a private tutor, or at a Muslim college, and 85% had already memorised some suras (chapters) of the Qur’an. They had used a range of books in their Qur’anic studies, some of which are reviewed in Chapter 5 of this project on Materials.
A question on the qualities they would seek in a lecturer of Qur’anic Arabic drew some interesting responses. Some 31 students (91%) expected the lecturer to be competent in the grammar of the Qur’an, 74% expected their lecturer to have experience in translating the Qur’an, 56% thought he/she should have been trained at a recognised Islamic institution, 50% preferred a lecturer with an ijaaza or permit to teach tajweed, and 38% expected their lecturer to be hafiz (entirely memorised the Qur’an). 
When asked about how a QA module would enhance their future studies or career path, 91% of respondents said it would enhance their enjoyment of reading the Qur’an and 69% said it would enable them to teach their children the meaning of the Qur’an in future. Over half (51%) thought it would support their application for work in Islamic institutions and 26% reckoned it would support their application for postgraduate studies.

These responses indicate the high level of awareness about Qur’anic studies among Arabic undergraduates and their high expectations of a module in Qur’anic Arabic. This is one of the reasons why a collaborative partnership with a Muslim college with extensive experience of teaching Qur’anic Arabic will be invaluable to the delivery of a Qur’anic Arabic module at the University of Westminster. The module designed in collaboration with the Muslim College, London, is presented in the official format in Appendix 1 and described in Chapter 6. 

5. Materials for teaching Qur’anic Arabic

Introduction
A selection of the most commonly used textbooks for the teaching and learning of Qur’anic Arabic will be reviewed here. However, it is important to note that no single volume, or website, at present completely matches the aims and objectives of the Qur’anic Arabic module we are proposing.  The existing resources have plenty to commend them, and indeed several are essential for the delivery of the module at this stage. A future module team is therefore encouraged to develop its own materials to fill the existing gap – perhaps starting with simple weekly handouts and study-packs, and eventually moving towards the production of a suitable textbook and/or online materials. Moreover, the production of such a resource could also be an ideal area for future inter-institutional cooperation between a Muslim institute and a Higher Education Institution who both teach upper-intermediate and advanced level Arabic to students wishing to read the Qur’an. 
All the textbooks for teaching Qur’anic Arabic reviewed here start from beginners’ level, which is a major drawback for the proposed module. The current selection was chosen on the basis of availability, and also as being the most commonly used at present in UK institutions where the language of the Qur’an is taught. The purpose of this review is to assist future teachers of the module when it comes to planning their weekly schedules and materials for the semester-long module.  
To accompany this review, a Textbook Analysis Checklist
 has also been provided. This is designed to illustrate at a glance some of the main similarities and differences between the four chosen textbooks. Books that are exclusively for advanced Modern Standard Arabic (e.g., Badawi et al 2004 or Ryding 2005)
 can be useful as additional reference for those learning Qur’anic Arabic, but have not been included in this survey.
Regarding online materials for students of Qur’anic Arabic, they are many and varied, both in terms of quality and objectives. Some are only available commercially for a fee, whereas others are open source. In most cases, the language is part of a Muslim website either on Islam in general, or on the Qur’an in general – rather than being a specialised language learning website.  The majority of these websites start at beginners’ level, and only a few continue to upper intermediate or advanced. Although it could be argued that advanced students of Qur’anic  Arabic should read the original Arabic texts, it is our view that an advanced textbook is still needed before students are able to access Arabic primary and secondary sources in the way an educated native speaker can. 
We will discuss here only those websites that are of direct relevance and usefulness to students on the module we have designed. Rather than entering into a long discussion of websites that are not suitable, the aim is to give an account of those that are, and especially of how they can be used to assist students in becoming independent learners and reflective readers of the Qur’an. That means we will also include comments on websites not directly aimed at teaching the language, but which are essential tools for students wishing to deepen their study of the Qur’an.  
Textbooks
Hamid, A.W. (2003) Access to Qur’anic Arabic. 2nd ed. (MELS)

Access to Qur’anic Arabic is a three-volume set of books (with accompanying CDs) aimed at the beginning student who already knows the Arabic script. The volumes are entitled: Textbook, Workbook and Selections. They are written and compiled by an experienced teacher of both Qur’anic Arabic and other aspects of Islamic studies. This is evident for instance in the interesting, informative supplementary comments given in the form of boxes throughout the Textbook. The volumes are primarily designed for self-study, but are also suitable for classroom use. Out of the works reviewed here, they are by far the most attractively designed and clearly presented publications. The style of English used throughout all three volumes, such as during the explanation of grammar, is more direct and accessible than the more academic style of Jones (2005) or Thackston (1994). 
The Textbook covers the basic grammar needed for first level students. It is divided into 40 Units. Like Jones (2005), each unit covers a point(s) of grammar. There are three useful Word Lists, starting with words that have highest frequency in the Qur’an, and ending with those of lesser frequency. The grammatical terminology used in explanations is almost entirely in English, using the minimum possible of technical terms. The author does not assume prior knowledge of grammatical concepts, and hence gives small English definitions (e.g., of ‘active’ and passive’ etc) in the margins when deemed necessary. This is entirely in keeping with the book’s target audience – though it will not assist an upper-intermediate student in learning the grammatical terms and concepts in Arabic, which is ultimately essential for those hoping to reach advanced levels. 

The Workbook offers opportunities for further practice, especially regarding grammar drills and vocabulary tests. The book states that there is also a version of the book containing answers available as pdf files. The grammar is tested through an engaging variety of activities, including for instance, short translation into Arabic, adding grammatical case endings to sentences in Arabic, or conjugating verbs. 
The Selections is a collection of Qur’anic extracts with an English translation facing them. In the margins there are small lists of new vocabulary, and there are detailed footnotes giving additional information on different aspects (grammar, language, interpretation, background etc). 
Because Access to Qur’anic Arabic is very much geared to the beginner, it is too easy to be used as a set textbook on this module. However, students may like to use one or all three of the volumes for revision or even preparation prior to starting this upper-intermediate module.  
Jones, A. (2005) Arabic through the Qur’an. (Cambridge: Islamic Texts Society)

This textbook is arranged in 40 lessons, starting from beginners who already know the Arabic script. It is the most physically convenient of the four textbooks, as a single, medium-sized paperback. It is written by a leading British academic and recognised expert on the Qur’an, whose expertise is evident in the richly informative descriptive and discussion parts of the book. As stated in the introduction, the primary aim is to enable students to read the Qur’an, as opposed to learning Arabic in general or developing productive skills. Every chapter focuses on a specific aspect(s) of grammar. It has carefully structured exercises throughout, with a key at the back of the book and hence can be used for self-study. As early as Chapter 1, students already engage in translating short extracts from the Qur’an. 
Like Thackston (1994, below) the book uses a very traditional grammar-based approach. Most of the grammatical terminology is in English, explained in an E/E glossary at the back. This is essential for British students who nowadays rarely leave school with a thorough understanding of grammatical concepts and terminology. The small number of grammatical terms given in Arabic (also explained in an A/E glossary at the end) is in keeping with the needs of the target audience of beginners. However, for upper-intermediate level it has the disadvantage of not helping students make the transition to reading grammatical and tafseer explanations in Arabic.
The book goes at a very rapid pace for the total beginner. An upper-intermediate MSA student will therefore be able to work through it comfortably and complete the 40 chapters within one semester. The vocabulary is skilfully introduced and controlled and only uses words that appear in the Qur’an. For MSA students it is important they work through the whole book and vocabulary exercises, rather than skipping early chapters, because of differences in meaning of some words between MSA and the Arabic of the Qur’an. 
A student who successfully completes the book and follows its careful method will have a very good foundation in Qur’anic Arabic. The main disadvantage of the book is its lack of variety in presentation, in exercise types and in format. The book therefore needs supplementing in the classroom, with alternative activities, tasks and materials. Outside the classroom, it can be usefully complemented by referring students to some of the websites given below. Also the fact that students are not beginners makes it possible to use simultaneously a range of resources without confusing or overburdening them. 
Surty, M.I. (2008) Towards Understanding Qur’anic Arabic. 4th ed. (Birmingham: Qur’anic Arabic Foundation) + DVDs
This textbook, now in its 4th edition, is written by another very experienced teacher of classical Arabic. It is designed for complete beginners, and hence starts with teaching the script. The book is divided into 16 lessons, each of which is highly structured and prefaced by a page entitled Method of Teaching. This is similar to a lesson plan offering practical and pedagogical guidance to the teacher. Alternatively, the student could also use many of these notes as guidance during self-study. Each grammatical point introduced and explained, is given a Rule number, amounting to a total of 92. Though this may be daunting for a beginner, it facilitates clarity of presentation and progression. 

Each lesson is prefaced by an Arabic-English glossary relating to the material to come. Like all the books reviewed here, the lessons are organised by grammatical topic. Both Arabic and English grammatical terms are used when a grammar point is introduced. An English-English glossary of these technical terms is also provided at the end of the book. 

There are regular exercises throughout the book, with a key at the back of the book, where there is also a range of extensive appendices with useful charts (e.g., of verb conjugations) and other information. Like Jones (2005), by far the most favoured type of excise is translation, both into and out of Arabic, although there are occasionally other tasks, such as in adding grammatical case endings, or gap-filling. 

Students on the new module can benefit from this title, but it has been included under ‘Further Reading’ rather than ‘Essential Reading’. This mainly because the method of presenting the grammar in ‘bite-size’ topics (and hence ‘92 rules’) while appropriate for a beginner, is too fragmented for an upper-intermediate student who already has a broader overview of the Arabic language and its structure. 
Thackston, W. (1994) An Introduction to Classical and Koranic Arabic. (Bethesda: Iranbooks)
This textbook is the most commonly recommended for intermediate to advanced students of Qur’anic Arabic. The author was Professor of Arabic and Persian at Harvard University until 2007. The book adopts a traditional grammar-based method, and is divided by grammatical topic, into 40 chapters. Although the title contains the word ‘introduction’ it moves at a rapid pace and soon becomes relatively complex. It does not use vowelling, as the stated aim is to assist students in reading Arabic which, apart from the Qur’an, is normally printed unvowelled. However, the student is assisted by the use of transliteration throughout, and hence can learn correct vowelling that way. The book has a series of useful appendices, including charts for verb conjugations and forms, and the forms of broken plural, etc. 
Like the other titles reviewed, with the exception of Hamid (2003), this book also favours translation, both into and out of Arabic, as the main type of exercise. All grammatical terminology is given in English only, and comprehension is assumed, as there are not explanations or glossaries at the end. This no doubt reflects the nature of the courses and students the author taught at his university. 
Almost all the examples of materials used in the book are from either the Qur’an or the Hadith literature. Every lesson has exercises, and a Key to Exercises is available as a small separate volume. The condensed academic style would make it more suitable for classroom use, supplemented by the lecturer with other materials and activities. A student who successfully completes this book would have a sound grasp of classical and Qur’anic Arabic – indeed, probably greater than those students completing any of the other textbooks under discussion. It is for this reason that the work has been listed under ‘Essential Reading’ for this module. 
Finally it is important to mention the following: 
Abdur Rahim, V. (2002) Arabic Course for English Speaking Students: Originally Devised and Taught at Madinah Islamic University (3 vols.) (Leicester: UK Islamic Academy). Also available online at:  http://www.madinaharabic.com/
As the title implies, the book is on Arabic generally, and not specifically the language of the Qur’an. However, it is aimed at Muslim students and hence adopts a more ‘classical’ approach than current textbooks like Al-Kitaab fii Ta’allum al-‘Arabiyya: A Textbook for Arabic (Brustad et al 2006). This is reflected particularly in the choice of vocabulary, which relates directly to Muslim life, as well as giving extracts from the Hadith, Arabic proverbs and poetry. The website version is attractive and interactive, and includes, for instance use of e-flash cards, although much attention is given to the lower levels. Despite the fact that we often meet students who have used all or some of these three volumes, they are either too general or too elementary for this particular module.  
Websites
Not surprisingly, there is a rapidly growing number of websites that offer tuition in Arabic to English-speakers, and also specifically to read the Qur’an. They vary greatly in aims and quality. 
From a brief internet search, it is clear that many of the websites specialise in beginners or low intermediate levels. However, some of them offer one-to-one online tuition, including via Skype, which could lead to advanced-level learning. Below are the links to examples of two such websites, both of which charge tuition fees, one from the UK and one from the USA. Obviously each approach reflects the religious and ideological tendencies of the website producers and owners. 
http://www.eaalim.com/ (UK)
http://www.learningquranonline.com/ (USA)
Such resources are not suitable for undergraduate students on this module. However, there are other websites which differ in nature but are indispensable tools for our purposes. Six of these are described below.  
1. http://quranicaudio.com/   (open source)
This is an extensive database of Qur’an recitations. First of all, it offers the visitor a choice of reciter, so students can listen to and compare styles and techniques of recitation. The MP3 recordings can also be downloaded free, for personal use. The flexible website offers various useful features. For instance, while listening to a sura, a student can simultaneously follow the Arabic text and, if needed, the English translation. (There is a choice of English translations, as well as a choice of target languages). Alternatively, a student may wish to test their grammatical knowledge by trying to vocalise the unvowelled Qur’anic text available, and then compare it to the vowelled one. Second, it provides visitors with information on grammatical points. 
2. http://www.altafsir.com/
Available in both Arabic and English this is a free, non-profit website providing access to one of the largest online collections of Qur’anic Commentary (tafsir or tafseer), translation, recitation and other essential resources. It is produced by the Royal Aal al-Bayt Institute for Islamic Thought.
3. http://www.qurancomplex.org/sitemap.asp?l=arb&notMenu=true 

Available in Arabic, English and several other languages, this is the website of the King Fahd Qur’an Complex in Saudi Arabia. It is very extensive and deals with many aspects of Qur’an study, and includes a number of searchable electronic tools (e.g., concordance, tafseers, Hadith, translations, etc). 
4. Abd al-Baqi (1945) Al Mu’jam al-Mufahras li-Alfaz al Qur’an al-Karim.  (Cairo: Dar al Kutub al Misriyya) (also available online at : http://www.qurancomplex.org/IdIndex/default.asp# ) 

All students studying the Qur’an in Arabic should familiarise themselves with an Arabic-Arabic concordance. One of the most commonly used is that by Abd Al-Baqi. For this module it is especially relevant because selected themes or topics will be chosen for study. Hence students can search relevant lexical items to study frequency of occurrence, and the context and co-text within which each occurs. 
5. http://corpus.quran.com/login.jsp
This is an annotated linguistic resource which shows the Arabic grammar, syntax and morphology for each word in the Qur’an. It forms part of an on-going research project at the University of Leeds on artificial intelligence and   corpus linguistics applied to the text of the Qur’an. The website describes the project as providing: 
· A manually verified part-of-speech tagged Qur’anic Arabic corpus. 

· An annotated treebank of Qur’anic Arabic. 

· A novel visualization of traditional Arabic grammar through dependency graphs. 

· Morphological search for the Qur’an. 

· A machine-readable morphological lexicon of Qur’anic words into English. 

· A part-of-speech concordance for Qur’anic Arabic organized by lemma. 
Even for students not interested in the computing aspects, the website is still worth consulting for issues of grammatical and morphological analysis, etc. 
6. Darwish, M.D. (1999) ‘Iraab al Qur’an. (Beirut: Dar al Yamamah) (available free online at: http://www.archive.org/details.php?identifier=i3rabQnDr) 

Finally, the above Arabic reference work will be useful for students especially  towards the end of the module when they have become more confident in understanding  Arabic grammatical terminology and reading such discussions in the target language.   
All of these six websites are relevant for this module. Being easily available, they also facilitate independent learning among students and encourage their ability to study closely and in-depth the Qur’anic text. Together they offer the tools, texts and resources needed to lead a student eventually to an advanced level of study of the Qur’an, including beyond that of this module. 
However, for these sites to be of maximum benefit for students on the module, it is strongly recommended that the lecturer designs homework tasks and activities that require using them.  This will assist students in careful exploration of the sites, until they are familiar with what is offered and can use the tools critically, effectively and productively. 
Conclusion
It is clear from this review that while there is no written or e-resource that exactly meets the aims of our Qur’anic Arabic module, there are textbooks and internet materials that can be profitably used. Of the four textbooks reviewed, each has strengths and limitations, whether in terms of method, format, content, presentation or style. Jones (2005) and Thackston (1994) are recommended as essential reading. However, both are very limited in terms of variety of exercises for students. Thus they will need supplementing by the module lecturer with a broader range of tasks and activities. 
Regarding internet resources, several excellent ones have been discussed, and are suitable as tools for the study of the Qur’an at this level, rather than for online language learning as such. 
6. Rationale behind the proposed module outline
The module outline
 has been presented in an adapted version of the standard ‘pro forma’ used at the University of Westminster for undergraduate modules. It is offered to external readers interested in Qur’anic Arabic as an example of the type of syllabus structure that such a module could have. 
The comments below are arranged in the order, and under the subheadings, used in this module outline. They offer an explanation, and rationale for the decisions taken in planning the module. Although the module was designed with the current Arabic undergraduate students in mind, it is easily adaptable to other contexts, provided the pre-requisite level of Arabic and academic skills is met. 
Summary of Module Content 
The module is intended for non-beginners, who already have significant competence in Modern Standard Arabic. Owing the location of the University of Westminster close to areas of high Muslim populations in east and north-east London, the majority of its Arabic students are likely to already have some background in studying the Qur’an. This may vary from simply being able to read the Qur’an (without understanding) to having reached advanced levels in tajweed (with certification) and classical Arabic studies. Previous study is usually from either private tutors, local community classes such as in mosques or madrasas, or studying at recognized Islamic institutions, both in UK and the Arab/Islamic world. The initiative to offer an advanced module in the language of the Qur’an is precisely to enable such students to take their studies of the Qur’an to a more advanced and sophisticated level. 
Moreover, the fact that students are likely to be starting the third year of an undergraduate degree means they will have acquired the academic and intellectual skills needed to access some of the more advanced and technical literature in English on the language and style of the Qur’anic text. (Examples of such literature can be found in the bibliography of the Module Outline.)
The languages of instruction for the module are both English and Arabic. Students will have already become familiar with Arabic as a language of instruction because they have been learning MSA through communicative teaching methods. Continued improvement of their comprehension skills will also facilitate their independent learning and access to materials in Arabic during and after the course. Additionally, students who subsequently wish to study in the Arab world, as is often their ambition, will thereby gain experience in using Arabic as the language of learning and teaching. 
Module Aims and Learning Outcomes
The aims and learning outcomes of this module were designed by taking into account pedagogical issues (particularly the starting level of the students) as well as the responses to our questionnaire, where students were asked what they would like a Qur’anic Arabic module to contain. Of the 33 respondents who wanted such a module, desire for grammatical analysis of the Qur’an, practice in translation into English, and study of different tafseers, were cited by the majority. 

Although 19 of the 33 respondents also wanted training in tajweed, the time restrictions of this module mean that it would be impossible to include it in a single, weekly 2-hour class. As some students have already trained in tajweed in the past, it would also cause problems in choosing appropriate assessment methods that would be fair and suitable to all course participants. Students will nevertheless be encouraged to make use of peer learning and could, for instance, set up their own extra-curricula sessions where they could practice reading aloud and recitation.  
Indicative Syllabus Content
The syllabus content reflects the fact that students are already at intermediate-level competence in MSA. As a result, it is possible for students - from the outset - to study the Qur’an both thematically, according to selected topics, as well as linguistically, according to particular grammatical, stylistic, and rhetorical features. 
Thematic approach
The syllabus lists a selection of possible themes which can be chosen for study. This list is guided by the approaches found in Abdel Haleem (2010) and Rahman (2009). The themes chosen in any one semester can reflect the interest of the students on the module and the specialisation of the lecturer delivering it. This will also affect the amount of time spent on any topic, though it is recommended that at least three themes are dealt with. When teaching a particular theme, the lecturer will also be offering a model as to how to study a theme that occurs across different suras. Students will have the opportunity to focus on an area of their interest through the Coursework  2, when they can either select from a list set by the lecturer, or, subject to the latter’s approval, investigate a theme of their own choosing. 
Grammatical topics 
A detailed list of the grammar topics to be studied is given in the syllabus. The list is extensive and is typical of topics to be covered in a year-long course on the language of the Qur’an. However, because very few of the topics will be completely new to students much of the work will consist of revision and further elaboration of concepts and structures already familiar. Particular Qur’anic usage such as the energetic form, or types of oaths and exclamations, may be unfamiliar. Having said that, it is unlikely students will have covered these topics in the detail and depth needed for reading and understanding the Qur’an. 
Stylistic and textual features
The areas where students are likely to notice the biggest difference between their knowledge of MSA and the language of the Qur’an, is likely to be in its stylistic, rhetorical and discourse features. As a result students will be required to do background reading of some of the growing literature available in English on the language and style of the Qur’an. These are works by writers such as H. Abdel-Raof, M. Abdel Haleem, and the contributors of articles on language and style in the Encyclopaedia of the Qur’an
. Some students may be studying linguistics together with Arabic on their degree. For them this kind of literature will be more easily accessible. However all students should be in a position to read and understand it, in view of the fact they already have a knowledge of Arabic, and have studied at university level for at least two years. The more students read this kind of analytical background, the more they will observe and grasp when studying the language, and vice versa: the more they read in Arabic, the more they will be able to follow the discussions in these linguistic and stylistic studies. 

At the same time, students will of course be reading in Arabic, even though they are unlikely to be able to access all the relevant Arabic sources. They can, however, be introduced to linguistic and stylistic discussions in Arabic, through careful selection of tafseers. For instance, in صفوة التفاسير  Al-Sabouni divides up the tafseer into different sections including those entitled: لغة – بلاغة . 

Teaching and Learning Methods 
This module is designed for high levels of participation from students. They will be expected to spend at least double the number of contact hours in self-study and preparing for classes. 

At the same time, students will be strongly encouraged to engage in peer learning during the module. This is particularly useful where some members of the class already have training in, for instance, tajweed, or have read some classical Arabic grammar books like al-Ajroomiyya, and Alfiyya Ibn Maalik. 
Although discrete teaching and learning methods are listed below, it should be noted that they usually interact with one another. For instance, practice in translation assists in critical analysis of both the Arabic source text and existing translations, and vice-versa. Similarly, listening to recordings of recitations will develop the ability to read aloud, which in turn will help students listen more carefully when they hear a recitation. 

Not all the methods are directly related to summative assessment, though they are still important and should be encouraged. This can be done through setting a range of activities for formative assessment. 

· Reading and studying verses on a specific theme The lecturer will select the themes to be studied in any given semester. These can change from one cohort to another, depending on student interests and previous experience. This is an important aspect of the module, and hence relates directly to the essay-writing in Coursework 2. 
· Daily listening to recommended MP3 recordings of recitations The module is only one semester long (12 teaching weeks) with only one 2-hour class per week. As a result it is essential students do regular work outside contact hours. This includes the daily listening to different recitations of suras from the Qur’an. Students should also learn to listen in different ways, e.g., for the beauty of the sounds, for the meanings conveyed, as well as ‘critical  listening’, such as focusing on the reciter’s articulation of sounds, style, use of pauses, assimilation of adjacent sounds, etc. 
· Reading aloud. It is assumed that each cohort of students taking this module will have a mixture of backgrounds
. Reading aloud is essential for all students, but it should be borne in mind that (a) some students may already be proficient in tajweed; and (b) for those who are not, the aim of this module is NOT to teach it. Rather the focus should be on reading aloud clearly and fluently, paying attention to issues such as pauses and assimilation, etc. 

· Memorising selected verses. In all language learning, a certain amount of memorising is essential. It is particularly important that students of QA memorise selected, recommended verses. This helps develop their sensitivity to the phonetic, rhythmic, and other aural qualities of the Qur’an. Students can be helped in the task by listening regularly to MP3 recordings of recommended reciters of the Qur’an. (Of the 33 students surveyed who wanted a QA module, 20 had already memorised some suras). 
· Translating from Arabic to English. Students taking this module will already have experience in translating to and from Arabic. Although translation may be regarded as outdated in modern language teaching, it is a useful tool for students of Qur’anic Arabic, because they may want to pass on their knowledge to others in their community who do not understand Arabic. It is also a way of testing that the syntax and lexis have been mastered. Of the 33 students surveyed who wanted a QA module, 23 indicated that they would like practice in translation into English. Translating verses of the Qur’an into English will enhance the students’ appreciation of the difficulty (indeed impossibility) of conveying in another language all nuances of the Arabic original. 

English into Arabic translation is a common exercise in textbooks on Qur’anic Arabic, as a way of mastering Arabic morphology, syntax and lexis. Such exercises can be used in weekly practice and even formative assessment. However, as the practice does not constitute a module aim or learning outcome, it is unsuitable for summative assessment. 
· Close reading. Students will engage in close reading of the Qur’anic verses under study. This means paying attention to the discourse, semantic, syntactic, morphological and phonetic features of the language, and how these are used to convey the meaning. In order to be able to discuss each linguistic and textual feature, students will need to acquire some of the grammatical and linguistic terminology in both Arabic and English. 
· Stylistic and rhetorical analysis. Studying the Qur’anic text from the point of view of style is one of the main ways of helping students gain an understanding of the differences between MSA and Qur’anic Arabic. The lecturer will therefore select relevant ayas and suras for illustration. Students can also follow up and study the extracts discussed in the literature on the language and style of the Qur’an. This is particularly important where shifts in style are indicative of shifts in emphasis or aspects of meaning. 

· Exercises in adding  vocalisation: الإعراب  is critical to the correct interpretation of the meaning of sentences in Arabic. Giving students exercises in adding grammatical case endings to Arabic texts (not from the Qur’an) is a useful method of training in and testing grammatical knowledge, especially where explanations and discussion follow the task. It also helps students to improve in accuracy, and to articulate their grammatical knowledge. 
· Critical analysis and comparison of selected published English translations One of the ways of developing close reading is to compare existing English translations of the meanings of the Qur’an. In doing so students will develop their critical skills, the terminology needed to discuss differences, as well as appreciate the difficulty of transferring the message of the Qur’an into a language like English. Analysing multiple translations of any source text is always fruitful, but even more useful in this context as students are able to access the source language. 

· Read selections from specific tafseers. Although students are not yet sufficiently advanced in their learning of Arabic to read full tafseers on their own, it is important that they are exposed to extracts from selected commentaries while studying on this module. The work by Al-Sabouni Safwat al-Tafaaseer is a good place to start in view of its accessible style of Arabic and the fact that it divides the discussion of each sura into sections with subheadings such as أسباب النزول – اللغة – البلاغة – التفسير. 

· Carefully selected Arabic extracts from major commentaries such as Tafseer al-Jalaalayn, Tafseer Ibn Kathir and Al-Zamakhashri will also be used when studying particular verses. 
Assessment Rationale

Both coursework and end-of-module written examination have been chosen as the most suitable forms of summative assessment for this module. As there will not be sufficient time to provide in-depth, systematic training in recitation or reading aloud, this has not been chosen for assessment. Since the overall aim of the module is to assist students in reading and understanding the Qur’an, the assessment focuses on receptive work into English and not on productive skills in Arabic. Although students’ aural comprehension is very likely to improve due to Arabic being used in the classroom, such aural skills will not be formally assessed either. 

The choice of two written pieces of coursework is to allow students the time and access to fuller sources and the opportunity to investigate themes and read in Arabic. A written examination will assess the students’ exit skills in terms of understanding the language of the Qur’an and conveying the meaning in a suitable register in English. A student’s ability to do so under timed conditions indicates that he/she has indeed reached the required level of reading and comprehension. 
Assessment Criteria, Methods and Weightings
These are clearly laid out in the module outline. 
Sources

Essential Reading, Listening and Reference 
At the present time there is no one, single textbook that fully meets the needs of this module. One reason for this is that the vast majority of textbooks available start at beginners’ level. Nevertheless, there is some advantage in students using the two ‘essential reading’ titles listed (Jones 2005 and Thackston 1994) because the early chapters can act as excellent revision of grammar. Students trained in MSA using coursebooks such as Al-Kitaab fi Ta’allum al-‘Arabiyya (Brustad et al) will find that the grammar in these two titles very soon enters a level of technical detail to which they are not accustomed, particularly in terms of grammatical case endings.  
As students read and study the Qur’an itself, they will also be required to read about its language and style (hence for instance Abdel Haleem 2011). Also useful is  Abdul-Raof (2001) on Qur’an Translation.
Similarly, students will be required to listen to a variety of suras and styles of recitation from the website http://quranaudio.com
 Although recitation is not a module aim, it is highly desirable for students studying the language of the Qur’an to be regularly exposed to this aural experience. 
It should also be noted that the selection of reading for this module is directly related to issues of availability here in the UK. Although e-materials will also be used, we have frequently found that students enjoy and benefit from having textbooks that are available in hard copy.  
Further Reading and Reference 
The sources listed under Further Reading and Reference are intended as relevant background. They are also a useful start for the in-depth reading needed to do the two written coursework assignments. The lecturer delivering the module may of course add any other appropriate references, as needed and depending on availability. 
CONCLUSION
This project had several objectives. The practical objective was to design, in collaboration with a non-HE Muslim college, a module on Qur’anic Arabic that could be piloted on the Undergraduate Language Programme at the University of Westminster. The outline for such a module has been drawn up (Appendix 1) and could be used by other universities or Muslim colleges. 
The project could stimulate interest beyond the universities that teach Arabic on degree programmes. The new Qur’anic Arabic module might also be attractive to Higher Education (HE) institutions already teaching Arabic on university-wide language programmes, where Arabic is popular with both Muslim and non-Muslim undergraduates taking degrees in other subjects, or on part-time evening programmes that attract Muslim students. 

This project offers a model for HE institutions to follow in establishing links with Muslim community colleges in Islamic Studies. As funding cuts bite into HE expansion, this model could enable universities to explore the market for further Islamic Studies provision without committing a lot of additional resources. Initially they might pursue cooperation with a Muslim college through a joint evening course or university-wide free module. If successful, this could be followed by a BA or MA module. The college would benefit from its links with an HE institution, from good practice in designing and delivering modules, and from the pathway it might offer its students to progress into HE. 

Partnerships between HEIs and Muslim colleges serve to break down barriers of mistrust and replace them with bridges of collaboration. They help widen the participation of Muslim minorities in higher education, while acknowledging the valuable contribution made by Muslim colleges to education in the UK. This project demonstrates that partnerships can start small and gradually build up to validation and accreditation. They offer many benefits to both institutions and to future generations of British Muslim.
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APPENDICES
1. Proposed outline for a Qur’anic Arabic module

Full Module Title:
Qur’anic Arabic 
Short Module Title:
Qur’anic Arabic 

Module Code:
TBA

Module Level:
6

Academic Credit Weighting:
15 
Length:
1 semester 
Pre-requisites:
Arabic Language Development 2
 
Assessment: 
2 pieces of coursework over the semester and an end-of-module written examination (2hr). CW1: 30%; CW2: 30%; Written Examination: 40%.

Summary of Module Content:
This module is designed for students of upper-intermediate level Modern Standard Arabic (MSA), who wish to become independent readers of the Qur’an. It assists them in making the transition from competence in MSA, to understanding and appreciating the range of linguistic and selected stylistic features that characterise the language of the Qur’an. The module will focus on both themes (i.e., content) as well as discourse, grammatical and lexical issues. Arabic and English will be as the languages of instruction, though the module focus is on receptive skills (listening, reading, interpreting, analysing). Students will be introduced to essential resources for understanding the Qur’an, such as extracts from a range of tafseers, and will also critically analyse published English translations of the meanings of the Qur’an. 
Module Aims 

The module aims to enable you:

1. To acquire the knowledge and skills needed to become reflective and independent readers of the Qur’an in the Arabic original.

2. To make the transition from upper intermediate-level competence in MSA (Modern Standard Arabic) to reading and understanding the language of the Qur’an.

3. To understand the similarities and differences between MSA and Qur’anic Arabic.

4. To translate into English the meanings of selected extracts from the Qur’an. 

5. To understand and be familiar with some of the essential linguistic features (lexical, syntactic, textual) and selected stylistic features of Qur’anic Arabic.

6. To demonstrate an understanding of the critical role of grammatical and linguistic form in interpreting and understanding the Qur’an. 

7. To read aloud clearly and fluently verses from the Qur’an.
Learning Outcomes

On successful completion of this module you will be able:
1. To demonstrate in-depth knowledge of the Qur’anic themes studied.
2. To translate into English the meanings of selected verses from the Qur’an.
3. To identify some of the main linguistic and stylistic differences between MSA and Qur’anic Arabic.  
4. To comment on selected extracts from the Qur’an, in terms of both form and content. 
5. To use essential reference tools (in both Arabic and English) for studying the Qur’an, including: selections from tafseers; bilingual and monolingual dictionaries; concordances; and encyclopaedias.

Indicative Syllabus Content

This is a practical module requiring a high level of student engagement with the stimuli provided by the module team, regular and punctual attendance in class and consolidation through self-study.

The Qur’an will be studied from TWO aspects: first, verses will be selected to illustrate particular content themes (see illustrative sample below), and second verses will be selected to illustrate particular grammatical, stylistic and linguistic features. The linguistic, textual, and stylistic features of the language will be studied not only in themselves, in terms of their structure, description, use etc, but also for the important role they play in conveying subtle differences in meaning.  

Themes. These could be selected from the following: God; prophethood and revelation; tolerance; marriage and divorce; water; human beings; the individual and society; women; poverty and wealth; medicine; money matters; this life and the hereafter; war and peace; time. 

Introduction to the mushaf – conventions and features of Qur’anic script and orthography.  

Phonetic and prosodic features of Qur’anic reading and recitation. Overview of differences in recitation styles. 
Grammatical topics include: nouns; the three cases; diptotes; definite and indefinite; the idaafa ; prepositions; demonstratives; different types of nouns (declensions); grammatical gender; different types of plurals (sound masculine, sound feminine, broken, collective); nominal (existential) sentences; noun of separation;  verbal sentences; pronominal suffixes; noun-adjective agreement; number (singular, dual, plural); verbs (all types: regular, weak, doubled, hollow etc); verbal morphology of forms I-X; tenses and moods (jussive, subjunctive, indicative, imperative) of the verb; active and passive participles; the masdar; voice (passive and active); kaana  and her sisters; inna and her sisters; different  types of accusative (eg the tameez; the haal; the maf’uul mutlaq); adverbs and circumstantial constructions; relative sentences; the elative; the vocative; word order, and sentence structure (from simple to complex); conditional sentences; prohibition; use of the particle ma; the energetic; oaths and exclamations; cardinal and ordinal numbers; brief look at some grammatical incongruities in the Qur’an. 
Stylistic, rhetorical and textual features: Students will study only a couple of these, which could be from the following: al-iltifaat (‘shift’, e.g., in person, tense, voice, or between verbal and nominal sentences); use of parenthetical sentences; sentences of exclamation, supplication, praise and dispraise; imagery;  reported speech; parallelism; narrative; argumentation; use and types of repetition; use of antithesis; listing of instructions; rhyme of sentences; variations in sentence length, type and structure.

Teaching and Learning Methods 

The module is delivered in 12 x 2-hour weekly seminars, with additional self-study throughout the semester. (Total time commitment: 150 student-dedicated hours, of which 24 are in-class)
Learning is fostered by a mixture of individual and group work, using authentic source materials whenever possible; these may include video, audio, electronic media and written documents. Class materials are supported by a wide range of multi-media materials, which are designed to foster student-centred learning and a high degree of student autonomy.  
Advance preparation for class is an essential and integral part of this module. Your regular and active participation in classes is expected. You are also encouraged to participate in London-based activities related to your learning Qur’anic Arabic and about the Qur’an, such as relevant exhibitions, films, talks, recitations and other cultural events. 


Below are the main teaching and learning methods used on this module: 

· Reading and studying verses on a specific theme. 
· Daily listening to recommended MP3 recordings of Qur’anic recitations. 

· Reading aloud (both prepared and unprepared extracts from the Qur’an).
· Memorising selected verses.
· Translation into and out of Arabic.
· Close reading of Qur’anic verses through a linguistic analysis of lexical, grammatical, syntactic, semantic and discourse features.  
· Exercises in adding vocalisation to an unvowelled Arabic text.
· Critical analysis and comparison of selected published English translations.
· Read selections  in Arabic from tafseers, such as: 
تفسير ابن كثير

تفسير الجلالين 
تفسير محمد سيد الطنطاوي 
صفوة التفاسير – الصابوني  (3 مجلدات) 

الكشاف – الزمخشري 
Assessment Rationale
A combination of coursework undertaken during the semester and final examination, have been chosen as the most appropriate methods of assessment for this module. Though students are encouraged to practise reading aloud, recitation is not one of the assessment components. 
The coursework takes the form of TWO separate written assignments, which are designed to monitor and provide you with feedback on the development of your ability to read, interpret and comment on the Arabic source texts studied, and to identify areas where remedial activity is required. The coursework also monitors the progress of your intellectual, conceptual and interpretive skills, when reading verses of the Qur’an and related texts, both in Arabic and English. 
The examination takes the form of a written paper which is designed to assess your ability to translate Qur’anic extracts into English in restricted conditions.
· Coursework 1 (30%): A written textual analysis in English of 1,200 words commenting on several tafseers relating to selected verses from the Qur’an. 
· Coursework 2 (30%): An essay in English of 1,200 words on one of the themes studied during the module. 
· Written examination (40%): a 2-hour examination, comprising translation from Arabic into English of an extract(s) from the Qur’an. (Length of source text: 260-280 words).
Assessment Criteria
The coursework comprises two written assignments (2 x 30%).
CW1 (30%): Text analysis. Written comparison of selected tafseers of certain passages from the Qur’an. This coursework element will test: 
· comprehension of the Arabic in the tafseer extracts.
· critical insight into the texts studied. 
· in-depth understanding of the ideas, themes and issues raised by the texts.
· ability to organise ideas and discussion in a clear and logical way. 
· ability to express arguments in good, written academic English.
CW2 (30%): Essay. Writing on one of the themes in the Qur’an. The essay will test:

· in-depth knowledge of the theme discussed; 

· ability to research and use relevant primary and secondary sources to deepen understanding of the theme;
· extent to which the overall learning outcomes have been achieved;
· understanding of the relation between linguistic and stylistic form and content;
· ability to use appropriate academic conventions and apparatus, including a notation system and bibliography;
·  ability to organise ideas and discussion in a clear and logical way. 
·  ability to express arguments in good, written academic English.
Examination (40%). The 2-hour unseen examination will test the ability in timed conditions to:
· translate into accurate and idiomatic English selected verses form the Qur’an.
· use an English register suitable for a religious text of this nature.
Criteria for grading assessed written work include the following:

· the breadth and depth of demonstrated knowledge and understanding;

· the coherence and persuasiveness of the sustained argument;
· the depth of understanding and insight into  the  Arabic source texts; 
· the absence of unsubstantiated generalisation;

· the accuracy, fluency and appropriateness of written English;

· the clarity and consistency of academic apparatus;

· the extent of imagination and originality of thinking.

Coursework 1 will explicitly test learning outcomes 4 and 5. 
Coursework 2 will explicitly test learning outcomes 1, 4 and 5.
The Written Examination will explicitly test learning outcome 2. 
Marks are awarded as follows, with the specific characteristics of performance to be determined on the basis of criteria as outlined above.

Characteristics of performance
Mark
Outstanding
Above 80%

Excellent
70-79%

Consistently good, some excellent
60-69%

Satisfactory, some weak, some good
50-59%

Significant weaknesses
40-49%

Poor, but marginal fail
35-39%

Clear fail
34% or below

Assessment Methods and Weightings
Coursework 1
30% 

Coursework 2 
30% 

Written exam 
40% (2 hours)

To pass this module, you are required to secure an overall mark of 40% and at least 30% in each of the qualifying marks set out below:

Qualifying mark 1: 
coursework 1 
Qualifying mark 2:
coursework 2 

Qualifying mark 3: 
written exam

Please be aware that should you achieve less than 30% in respect of any of the qualifying marks, you will be referred in the relevant element of the assessment and your final mark for the module will be capped at 40%.
Sources

Essential Reading 

Abdel Haleem, M. (2011) Understanding the Qur’an: Themes and Style. (London: I.B.Tauris).
Jones, A. (2005) Arabic through the Qur’an. (Cambridge: Islamic Texts Society)
Thackston, W. (1994) An Introduction to Classical and Koranic Arabic. (Bethesda: Iranbooks).
Essential Listening
http://quranicaudio.com/ 

An indispensable resource. It is an extensive database of Qur’an recitations (by a large list of reciters), with word-for-word English translation of meanings, plus information on grammatical points. 

Essential Reference  

Abd al-Baqi (1945) Al Mu’jam al-Mufahras li-Alfaz al Qur’an al-Karim.  (Cairo: Dar al Kutub al Misriyya) (also available free online at : http://www.qurancomplex.org/IdIndex/default.asp# ) 

http://corpus.quran.com/login.jsp
An annotated linguistic resource which shows the Arabic grammar, syntax and morphology for each word in the Holy Qur’an.

http://www.altafsir.com/
Available in both Arabic  and English. ALTAFSIR.COM is a free, non-profit website providing access to the largest online collections of Qur’anic Commentary (tafsir or tafseer), translation, recitation and essential resources in the world. Produced by the Royal Aal al-Bayt Institute for Islamic Thought.
Badawi, E.S. and M.A.S Abdel Haleem (2008) Arabic-English Dictionary of Qur’anic Usage. (Leiden: Brill).
McAuliffe, J. (2001-2006) Encyclopaedia of the Qur’an. (Leiden: Brill) 6 Vols.
Entries in the Encyclopaedia of the Qur’an (2001-2006) under: 

· Grammar and the Qur’an

· Language and Style of the Qur’an 

· Literary Structures of the Qur’an
· Metaphor
· Rhetoric and the Qur’an
· Rhymed Prose
Omar, Abdul. M. (2005) The Dictionary of the Holy Qur’an: Arabic Words English Meanings. (Noor Foundation).
Further Reading & Reference 
Abdul-Raof, H. (2001) Qur’an Translation: Discourse, Texture and Exegesis. (Abingdon: Routledge).

Abdul-Raof, H. (2003) Exploring the Qur’an. (Dundee: Al-Maktoum Institute Academic Press).
Abdul-Raof, H. (2004) Qur’anic stylistics: a linguistic analysis. (Munchen: Lincom Europa). 

Abdul-Raof, H. (2004) “The Qur’an: Limits of Translatability.” In Faiq, S. (ed). Cultural Encounters in Translation from Arabic. (Clevedon: Multilingual Matters) 
Badawi, E., M. Carter & Gully, A.. (2004) Modern Written Arabic: A Comprehensive Grammar. (London/New York, Routledge).
Boullata, I.J. (2000) (ed) Literary Structures of Religious Meaning in the Qur’an. (Richmond: Curzon press, reissued by Routledge). 
Brustad, K., M. Al-Batal, and A. Al-Tonsi (2006) Al-Kitaab fii Ta’allum al-‘Arabiyya: A Textbook for Arabic, Part II (2nd revised edition). (Washington DC: Georgetown University Press).
Darwish, M.D. (1999)  ‘Iraab al Qur’an. (Beirut: Dar al Yamamah) (available free online at: http://www.archive.org/details.php?identifier=i3rabQnDr) 

El-Awa, S.M.S. (2006) “Linguistic  Structure.” In (ed) Rippin,  A. The Blackwell Companion to the Qur’an. (Oxford: Blackwell)
Gwynne, R.W. (2006) “Patterns of Address”. In (ed) Rippin,  A. The Blackwell Companion to the Qur’an. (Oxford: Blackwell)
Hamid, AbdulWahid. (2003) Access to Qur’anic Arabic. (London: MELS) (3 volumes: Textbook, Workbook, Selections)
 Leaman, O. (ed) (2006) The Qur’an: An Encyclopaedia. (London: Routledge)

Mir, M. (2006) “Language.” In: Rippin, A. (ed) The Blackwell Companion to the Qur’an. (Oxford: Blackwell)
Nelson, K. (1985) The Art of Reciting the Qur’an. (Austin: University of Texas Press) With CD.
Rahman, F. (2nd ed 2009) Major Themes of the Qur’an. (Chicago: University of Chicago Press).
Rippin, A. (ed) (2006) The Blackwell Companion to the Qur’an. (Oxford: Blackwell).

Ryding, K. (2005) A Reference Grammar of Modern Standard Arabic. (Cambridge: Cambridge University Press).
Surty, M.I. (2008) Towards understanding Arabic. 4th ed. (Birmingham: Qur’anic Arabic Foundation).
Versteegh.C.H.M (1993) Arabic Grammar and Qur’anic Exegesis in Early Islam. (Leiden: Brill). 

Wehr, H. (1971) A Dictionary of Modern Written Arabic (Wiesbaden: Harrassowitz).
Websites 

http://www.qurancomplex.org/sitemap.asp?l=arb&notMenu=true 

Available in both Arabic and English.
http://www.madinaharabic.com/
Journals

Journal of Qur’anic Studies 

Selected commentaries

تفسير ابن كثير

تفسير محمد سيد الطنطاوي 

تفسير الجلالين 

صفوة التفاسير – الصابوني  (3 مجلدات) 

الكشاف – الزمخشري 
2. Questionnaire on Qur'anic Arabic Provision in London

This questionnaire will feed into a research project being funded by the Islamic Studies Network of the Higher Education Academy. The University of Westminster won a bid from the ISN in March 2011 to research the scope of adult courses in Qur’anic Arabic in London so as to provide an overview of the current provision. One of the aims of the project is to help students at private and community institutes make a smooth transition into Higher Education. Your help in completing this questionnaire is much appreciated. We hope it will be as useful for you as it will be for us. Please return the completed questionnaire online or print it and hand it to Lucy Collard or Rosemary Jarrar.



Top of Form

1. For how many years has your institution been teaching Qur’anic Arabic? Choose one box 

· [image: image1.wmf]1 year

· [image: image2.wmf]2-5 years

· [image: image3.wmf]6+ years

2. Do you offer separate classes in the following? Tick any subjects that your institution teaches 

· [image: image4.wmf]tafseer

· [image: image5.wmf]tajweed

· [image: image6.wmf]Modern Standard Arabic

· [image: image7.wmf]Colloquial Arabic

3. How many levels of Qur'anic Arabic did you run this year? Tick any levels you ran this year 

· [image: image8.wmf]beginners

· [image: image9.wmf]intermediate

· [image: image10.wmf]advanced

· [image: image11.wmf]other

4. When are your QA classes held? Tick any that apply 

· [image: image12.wmf]during term-time

· [image: image13.wmf]during school holidays

· [image: image14.wmf]daytime

· [image: image15.wmf]evenings

· [image: image16.wmf]weekends

5. How long is each course in QA? Write number of weeks in the box [image: image17.wmf]


6. How many contact hours does it include per week? Write total hours of weekly classes for a normal student [image: image18.wmf]


7. What kind of certificate do you issue upon completion of a course? E.g., diploma, record of achievement, no certificate [image: image19.wmf]




8. How many teachers of QA do you have? Give total number of full-time and part-time teachers [image: image20.wmf]


9. Describe your teachers' background in QA. E.g., most have ijaaza, some are hafiz [image: image21.wmf]




10. Which textbook, if any, do your Qur’anic Arabic courses use? Give title and author or write 'none' [image: image22.wmf]




11. What supplementary materials do your QA courses use? E.g., teachers provide handouts, photocopies from other books, none [image: image23.wmf]




12. Do QA teachers use audio visual resources in class? Choose one answer 

· [image: image24.wmf]Yes

· [image: image25.wmf]No

13. Do your QA courses provide online resources? Choose one answer 

· [image: image26.wmf]Yes

· [image: image27.wmf]No

14. Please comment on the pros and cons of the materials you use. A brief comment would be fine. [image: image28.wmf]




15. What are your admission requirements for each level of QA that you offer? E.g., ability to read Qur'an, knowledge of the alphabet, completion of intermediate course [image: image29.wmf]




16. What percentage of your students are Arabic-native speakers or heritage learners (of Arab origin)? Choose best description 

· [image: image30.wmf]0%-25%

· [image: image31.wmf]26%-50%

· [image: image32.wmf]50%-75%

· [image: image33.wmf]76%-100%

17. In a typical QA class, what age groups are represented? Tick all relevant boxes 

· [image: image34.wmf]18-25 years

· [image: image35.wmf]26-39 years

· [image: image36.wmf]40-59 years

· [image: image37.wmf]60+ years

18. Which age group is most heavily represented in your QA classes? Choose one group 

· [image: image38.wmf]18-25 years

· [image: image39.wmf]26-39 years

· [image: image40.wmf]40-59 years

· [image: image41.wmf]60+ years

19. What percentage of your students complete the QA course they join? Tick one range 

· [image: image42.wmf]0-25%

· [image: image43.wmf]26-50%

· [image: image44.wmf]51-75%

· [image: image45.wmf]76-100%

20. What percentage of your students progress to another level of QA in your institution? Tick one range 

· [image: image46.wmf]0-25%

· [image: image47.wmf]26-50%

· [image: image48.wmf]51-75%

· [image: image49.wmf]76-100%

21. What percentage of students go on to do QA courses elsewhere? An educated guess is fine 

· [image: image50.wmf]0-25%

· [image: image51.wmf]26-50%

· [image: image52.wmf]51-75%

· [image: image53.wmf]76-100%

22. What is the typical size of QA classes in your institution? Please give rough figure for each level [image: image54.wmf]




23. What was the total number of your students enrolled in QA classes at last intake? Write figure in box [image: image55.wmf]


24. Do your QA classes follow a syllabus? Choose one answer 

· [image: image56.wmf]Yes

· [image: image57.wmf]No

25. How do you assess the students' progress? Briefly list any formal or informal types of assessment [image: image58.wmf]




26. What are the specific learning outcomes of your QA courses? Tick as many outcomes as necessary 

· [image: image59.wmf]To read aloud in Arabic

· [image: image60.wmf]To speak in Classical Arabic (fusha)

· [image: image61.wmf]To translate Qur'anic passages into English

· [image: image62.wmf]To memorise Qur'anic passages

· [image: image63.wmf]To analyse grammatical points

· [image: image64.wmf]To compare and contrast passages

· [image: image65.wmf]To know the context of passages (asbab al-nuzool)

· [image: image66.wmf]To be familiar with different interpretations (tafaseer)

· [image: image67.wmf]To apply the rules of tajweed

27. How would you describe the teaching approach used in your QA classes? Tick all styles used 

· [image: image68.wmf]traditional

· [image: image69.wmf]communicative

· [image: image70.wmf]student-centred

· [image: image71.wmf]teacher-led

28. Can you give an idea of how a typical QA class is structured? E.g., number, type, range of activities, what students are expected to do [image: image72.wmf]




29. What would you say are the main challenges facing a teacher of QA? A brief list is fine [image: image73.wmf]




30. How do you think these challenges can best be met? Perhaps things you have implemented or hope to implement [image: image74.wmf]




31. Give the name of your institution Add an email address to contact if possible [image: image75.wmf]




Bottom of Form

3. Questionnaire on a proposed Qur’anic Arabic module at the University of Westminster
This questionnaire is part of a research project on teaching Qur'anic Arabic. This part relates to the viability of running a module in Qur'anic Arabic on the BA degree in Arabic at the University of Westminster. Your answers will help determine whether such a proposal becomes a reality. Please answer as honestly as possible. All answers will be treated in full confidentiality. No names will be mentioned, only the statistics and information. Shukran jazeelan! Rosemary and Lucy

*Required

Top of Form

1. If you were offered a module in Qur'anic Arabic in your last year of study at Westminster, would you take it? * Even if you're already in your last year, imagine yourself back in the second year 

· [image: image76.wmf]Yes

· [image: image77.wmf]No

2. If you answered YES to Q1, what would you like such a module to contain? Tick all topics that you would like to study 

· [image: image78.wmf]Grammatical analysis of Qur'anic texts

· [image: image79.wmf]Explanation of texts using recognised 'tafseers'

· [image: image80.wmf]Memorisation of Qur'anic verses

· [image: image81.wmf]Rules and practice of 'tajweed'

· [image: image82.wmf]Translation of Qur'anic texts into English

· [image: image83.wmf]Other: [image: image84.wmf]


3. If you answered NO to Q1, what are your reasons? Tick any boxes that apply to you. Then skip to the end of the questionnaire and submit. Many thanks. 

· [image: image85.wmf]I'm not interested in the Qur'an

· [image: image86.wmf]The Qur'an is irrelevant to my studies

· [image: image87.wmf]I don't want to be confused by learning another form of Arabic

· [image: image88.wmf]I already study Qur'an outside university

· [image: image89.wmf]Other: [image: image90.wmf]


4. Where have you already studied the Qur'an? Please give the name and location of the institution, or write 'private tutor', or 'N/A' [image: image91.wmf]


5. How long did you study at this institution or with your tutor? Give total number of years 

· [image: image92.wmf]Less than one year

· [image: image93.wmf]1-5 years

· [image: image94.wmf]5-10 years

· [image: image95.wmf]More than 10 years

· [image: image96.wmf]N/A

[image: image97.wmf]


6. How many suras (chapters) of the Qur'an have you memorised? This gives us an idea of students' previous knowledge 

· [image: image98.wmf]None

· [image: image99.wmf]1-10 suras

· [image: image100.wmf]11-30 suras

· [image: image101.wmf]More than 30 suras

[image: image102.wmf]


7. What books have you used in your Qur'anic studies? Name any books or authors you can remember, if any [image: image103.wmf]


8. What did you like or dislike about the textbooks you used? Any comments will help us make the right choice [image: image104.wmf]


9. If you are no longer studying the Qur'an at an institution or with a private tutor, what made you stop? Try to give an honest answer so we don't make the same mistakes [image: image105.wmf]


10. What are the qualities you would look for in a lecturer of Qur'anic Arabic? Tick any that you think are necessary 

· [image: image106.wmf]Hafiz (entirely memorised the Qur'an)

· [image: image107.wmf]Trained at a recognised Islamic institution

· [image: image108.wmf]Holding ijaza (permit to teach) in tajweed

· [image: image109.wmf]Competent in grammar of the Qur'an

· [image: image110.wmf]Experienced in translating the Qur'an

· [image: image111.wmf]Other: [image: image112.wmf]


11. How would a module in Qur'anic Arabic enhance your future studies or career path? Tick any boxes that relate to you 

· [image: image113.wmf]Support my application for postgraduate studies

· [image: image114.wmf]Support my application for work in Islamic institutions

· [image: image115.wmf]Enhance my enjoyment of reading the Qur'an

· [image: image116.wmf]Enable me to teach my children the meaning of the Qur'an

· [image: image117.wmf]Other: [image: image118.wmf]


12. Which year of study are you currently in at the University of Westminster? * 

· [image: image119.wmf]1st

· [image: image120.wmf]2nd

· [image: image121.wmf]3rd

· [image: image122.wmf]4th

Bottom of Form

4. Textbook analysis checklist

	Textbook Review Checklist 


	
	HAMID (2003) 

	JONES  (2005)
	SURTY (2008)
	THACKSTON (1995)

	
	
	
	
	
	

	
	1. Overall Methodology
	
	
	
	

	
	
	i. Does it explain its approach at the beginning? 
	
	3
	3
	3
	3

	
	
	ii. Does it use a grammar-based approach?
	
	2
	3
	3
	3

	
	
	iii. Is it suitable for self-study?
	
	3
	3
	3
	2

	
	
	iv. Does it promote student-centred learning?
	
	3
	2
	2
	1

	
	
	v. Does it move from simple to complex?
	
	3
	2
	3
	2

	
	
	vi. Is it primarily focused on the language of the Qur’an? 
	
	3
	3
	3
	2

	
	2. Suitability for Learners 
	
	
	
	

	
	
	i. Is it suitable for those who have studied Modern Standard Arabic (MSA)?
	
	3
	3
	3
	3

	
	
	ii. Is it sufficiently challenging for upper-intermediate MSA students? 
	
	1
	3
	2
	3

	
	
	iii. Is it accessible to such students without a teacher?
	
	3
	3
	3
	2

	
	3. Components of the resource  
	
	
	
	

	
	
	i. Does the resource have exercises for practice?
	
	3
	3
	3
	3

	
	
	ii. Does the textbook have a separate workbook?
	
	3
	0
	0
	0

	
	
	iii. Does it have a key to exercises? 
	
	3
	3
	3
	3

	
	
	iv. Is the Key part of the textbook? 
	
	0
	3
	3
	0

	
	
	v. Is the Key available as a separate volume?  
	
	0
	0
	0
	3

	
	
	vi. Does it have audio-recordings (CDs & MP3 files)?  
	
	3
	0
	3
	0

	
	3. Lay-out and Presentation  
	
	
	
	

	
	
	i. Is the cover and design of the book appealing? 
	
	3
	1
	1
	1

	
	
	ii. Is the book clearly laid out?  
	
	3
	3
	2
	2

	
	
	iii. Is the Arabic script easy to read? 
	
	3
	3
	3
	2

	
	
	iv. Does the book use vowel marks on the Arabic texts?
	
	3
	3
	3
	0

	
	
	v. Does it avoid transliteration for most of the Arabic texts given?
	
	3
	3
	3
	0

	
	
	vi. Does it have grammatical charts/appendices? (e.g. of verb forms)
	
	3
	3
	3
	3

	
	
	vii. Does it have an A/E vocabulary list at the end?
	
	2
	3
	0
	3

	
	
	viii. Does it have an index of suras from Qur’an quoted?
	
	0
	0
	0
	0

	
	5. Content  
	
	
	
	

	
	
	i. Does it have original extracts from the Qur’an?  
	
	3
	3
	3
	3

	
	
	ii. Does it use non-Qur’anic texts or examples?
	
	1
	0
	1
	2

	
	
	iii. Is the book organised by theme (i.e. content)?
	
	0
	0
	0
	0

	
	
	iv. Is the book organised by grammar topic?
	
	3
	3
	3
	3

	
	
	v. Does it give background information that aids understanding the Qur’an?  
	
	3
	1
	2
	1

	Textbook Review Checklist 


	
	HAMID (2003) 
	JONES  (2005)
	SURTY (2008)
	THACKSTON (1995)

	
	
	
	
	
	

	
	6. Grammar 
	
	
	
	

	
	
	i. Is the grammar introduced explicitly?  
	
	3
	3
	3
	3

	
	
	ii. Is the grammar introduced in a controlled/graded way? 
	
	3
	3
	3
	3

	
	
	iii. Are the grammatical explanations clear?
	
	3
	2
	2
	2

	
	
	iv. Is the spread of grammar achievable for upper-intermediate students in ONE semester?
	
	3
	3
	3
	3

	
	
	v. Is the grammar contextualised?
	
	3
	3
	3
	3

	
	
	vi. Does it use Arabic grammatical terms?
	
	0
	1
	3
	0

	
	
	vii. Does it use English grammatical terms?
	
	3
	3
	3
	3

	
	
	ix. Does it explain English grammatical terms (e.g. in glossary)?
	
	3
	3
	3
	0

	
	
	x. Does it have a glossary to explain Arabic grammatical terms?
	
	0
	3
	0
	0

	
	7.Vocabulary  
	
	
	
	

	
	
	i. Is the new vocabulary presented in a controlled way?
	
	3
	3
	3
	3

	
	
	ii. Is the new vocabulary repeated in subsequent lessons to reinforce its meaning and use?
	
	3
	3
	3
	3

	
	
	iii. Are there regular vocabulary tests?
	
	3
	3
	3
	3

	
	
	iv. Is the vocabulary taught according to frequency in the Qur’an?
	
	3
	1
	1
	1

	
	8. Exercises and Activities 
	
	
	
	
	

	
	
	i. Are there regular exercises and activities?
	
	3
	3
	3
	3

	
	
	ii. Is there interesting variety in the exercises and activities?
	
	3
	0
	1
	0

	
	
	iii. Are the instructions clear?
	
	3
	3
	3
	3

	
	
	iv. Are there translation exercises into English?
	
	3
	3
	3
	3

	
	
	iv. Are there translation exercises into Arabic?
	
	3
	0
	3
	3

	
	9. Relation to Qur’anic Arabic Module syllabus   
	
	
	
	
	

	
	
	i. Is this title ESSENTIAL reading for the Qur’anic Arabic module?
	
	0
	3
	0
	3

	
	
	ii. Is this title FURTHER reading for the Qur’anic Arabic module?
	
	3
	0
	3
	0


5. Model Memorandum of Understanding between an HEI and a Muslim community college leading to a collaborative partnership
1
This agreement represents an initial undertaking on the part of the University of X and ………Y…………………. College to explore areas of potential cooperation.

2
Both parties undertake to nominate senior representatives whose tasks will be to explore the potential areas for cooperation.

3
Once areas for cooperation have been confirmed, the detailed development of the proposal(s) will be led by the relevant Dean(s) of School or nominee supported by International Partnerships and Quality and Standards within the University of X and designated colleagues within ………….

4
Both parties agree to maintain full confidentiality, and observe the Intellectual Property Rights of other parties. Specific approval for any publicity must be agreed in writing prior to deployment between the University Academic Registrar and the Principal of ………..

6
The arrangements governing any resulting collaborative provision or other type of partnership will be recorded in a formal agreement to be agreed by both institutions. Addenda to the Agreement will specify the administrative and financial arrangements of the collaborative provision or partnership.

7
Initially, each party undertakes to be responsible for the costs they incur during the developmental phase of the partnership. The cumulative development costs of any resulting collaborative programmes will be included in the financial arrangements for that provision.

8
Both parties undertake to reveal such dealings with other institutions or any material fact that may be reasonably expected to impinge on the development of this partnership.

9
The duration of the agreement will be for two calendar years in the first instance, to cover the period  month, year to month, year.

10
The necessary academic and due diligence reports will be provided by both parties prior to the inception of any validation processes.

Source: University of Westminster, 2012.
� See Appendix 4.


� See Bibliography in Appendix 1 Module Outline for full references. 


� See Appendix 1.


� See detailed bibliography in the Proposed Module Outline (Appendix 1). 


� Of the 39 students who responded to the questionnaire, 22 had taken classes (e.g., with private tutor, in local mosque, or at a Muslim institution) in Qur’anic Arabic. 


� See Chapter 5 on Materials for Teaching Qur’anic Arabic. 


� Equivalent to completion of Part One and half of Part Two of Al-Kitaab fii Ta’allum al-Arabiyya (Brustad et al, 2004)


� 3 = Yes.  2 = To a great extent.  1 = To some extent. 0 = No.  


� For full details of references see Bibliography of the Module Outline. 


� 3 = Yes.  2 = To a great extent.  1 = To some extent. 0 = No.  
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